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CHAPTER I 
DEFINITIONS OF GUIDANCE AND TERMS.USED 
The s.tudy of the literature of guidance reveals If 
considerable confusion in terminology, definitions, and aims. 
There is also evidence, however, that this confusion is only 
.. 
- � . . 
, 
surface deep. Beneath this surface turmoil lies a strong 
foundation of agreement and congruent thinking. Many disagree 
with respect to the relative importance of the different 
services and the methods most useful in their execution, but 
most agree that certain general services are essential in 
providing a good guidance program on the high school level. 
I. DEFINITIONS OF GUIDANCE 
Guidance has been defined in many ways for different 
purposes. Germane and Germanel gives this definition: 
Guidance is the discovery--studying the individual, 
bis interests, his abilities� and his personality. It 
is also a process of development, helping to create 
a situation which will assist the individual to realize 
his capabilities. 
A definition suggested by the Guidance and Counseling 
Branch of the United States Office of Education2 will readily 
1 Charles E. Germane and Edith G. Germane, Personnel 
� 1.n the Iti.gh School (New York: Silver Burdett Company, 
1941), p. 19. 
2 United States Office of Education, Proceedings QI. 
the Sixth National Conference .Q! State Supervisors of 
Occupational Information and Guidance (Washington, D.C.� 
Government Printing Office, 1945)� p. 46 
\ 
illustrate the difficulties encountered in any attempt to 
define the word guidance. This suggestion states that� 
2 
Guidanoe is the process of acquainting the individual 
with the various ways in which he may discover and use 
his natural endowments, so that he may live and make a 
living to the best advantage to himself and to society. 
Such definitions appear to aocept the individual as 
the focal point of the guidance process, but if any degree 
of comprehensiveness is to be attained, one must read many 
implications into it. 
A simple, practical, but very challenging concept 
of guidance is contained in Hamrin1s3 definition as "helping 
John to see through himself in order that he may see himself 
through. n 
To help John or Mary, as the oase may be, is a much 
more difficult task than what is implied by this very simple 
statement. It may require the assistance of the many people 
who come in daily contact with John or Mary in addition to 
the best efforts of a thoroughly trained and effective 
guidance counselor who has available for his.use many 
instruments of evaluation. 
In contrast to the above statement by Hamrin, a 
lengthy definition of guidance is given by Chisholm.4 
3 Shirley A� Hamr1n� Guidance Talks to Teachers 
(Bloomington, Illinois: McKnight and McKnight� 1947), p. 12. 
4 Leslie L. Chisholm, Guiding Iouth in Secondary 
Schools (New Yor�.: American Book Company, 1950), p. 17. 
Guidance seeks to have each individual become familiar 
with a wide range of_ information about himself, his 
interests, his abilities, his previous development in 
the various areas of living, and his plans or ambitions 
for the future. Guidance then seeks to help him become 
acquainted with the various problems of social� vocat­
ional, and recreational adjustment which he faces. Out 
of the training and experience the individual gets in 
meeting and solving his problems while in school, 
guidance aims to develop in him insight into the solution 
of his problems of living as well as a creative 
initiative whereby he will throughout life be able 
to meet and solve his own problems adequately. 
Still another.author5 proposes that an attempt be made 
to formUl.ate a point of view and to use it as a working 
basis. In expressing his opinion he offers this definition 
as a starting point. 
�uidance is that systematic, organized phrase of the 
educational process which helps youth grow in his power 
to give point and direction to his own life� to the end 
that he may gain richer personal experiences while 
making his own unique contribution to our democratic 
society. 
Although definitions of guidance are varied� most 
of them seem to be in complete agreement with the points 
of view expressed by their authors. The purpose of this 
discussion is not to single out one definition as an out­
standing example of an attempt to define the guidance 
process. Other definitions of reasonable length are also 
equally inadequate. In the main, the point to which the 
reader places the most emphasis w1ll characterize the 
5 D. Welty Lefever� Archie M 
•
.. Turrell, and Harry 
I. Weitzel, Principles � Techniques QI_ Guidance (New �ork: 
Ronald Press Company, 1950)� p. 3. 
4 
definition for him. The vocational couns elor will l ikely 
favor an expre ss ion such as �making a living�" and accept 
it as  a very ad equate definit ion. On th e other hand the 
general educator might foc us his att ent ion on such a phra se 
as "the training the ind ividual gets in meeting and solving 
hie problems while in school ,"  and aeeept it as val id. An 
at tempt by a writer t o  define all aspect s  of the gu idance 
process  in one s tatement s e ems almo st certain of only 
part ial fulfillment . A definit ion of guidance servic e s  
might b e  most effect ively stat ed i f  i t  were centered o n  the 
guidance proce s s  and the s ervice it offers 
II.  SOME BASIC PHILOSOPHIES OF GUIDANCE PROGRAMS 
Although a number o f  diff erent ph ilo sophies have 
preva iled thro ughout the years , it is a grat ifying experience 
to no te  the agre ement , by many authors ,  on some ba s ic lines 
of thought. Recognized authori t ie s  and wr iters in the fi eld 
of guidance are in general agreement that the program is 
bas ed on respect for the individual pupil , as  a �erson. 
Thus , we as  guidance people  are not concerned with Just some 
aspect  o f  the pupil � but with the whole person� hi s environ­
ment� his pos s ibilit ies and his  int ere s t s .  On this bas is , 
stat ement s of d ifferent philosophies are offered for consid­
erat ion, the following be ing taken from the Mis s is s ippi 
5 
School Bulletin.6 
l. Every individual has a genuine, inward worth as 
a person. He shoUld have freedom of choice; counseling 
should not be forced upon him, but rather to him in 
order to help him see, and solve, his own problems. 
2. Each individual is entitled to adequate guidance 
and counseling services when he needs them. The education 
and training of an individual should be determined 
primarily by his abilities and potentialities and should 
help him achieve the maximum effective use of them. 
3. Guidance should help in self knowledge.through 
the use of reliable instruments. Wise counsel should 
be available to help the individual interpolate and 
evaluate the results of these instruments • 
• 
4. Individuals should be helped to understand the 
choices available to him and aided in wise selection 
of these choices. The counselor should help the 
individual understand the relationships of choices to 
the general and community setting. 
5. Before making any choice, guidance should help 
an individual understand the conditions and requirements 
of such a choice. 
6. The assistance given an individual should 
continually increase his ability for self-direction. 
The program shoUld be directed toward the growth of 
the individual as well as the immediate problem. 
· 7. Guidance programs can make contributions to 
better family adjustment� employment opportunities, 
and society in general, in addition to the con tri.-
butions to the individual. ' 
Therefore, we as guidance workers must think of an 
individual's work, his interests� his leisure time, his 
health, and his emotional and social relationships. The 
belief of guidance personnel is that we can grow, but it 
6 Mississipgi Schoo.!, li_t.µ1.e.t.1,n � "A Suggested Activity 
and Guidance Program for High Schools� 11 Bulletin #129, Sept. , 
1949. pp. 44-45. 
6 
depends on our interests, our personality, and our aptitudes. 
The guidance program merely helps the pup�l discover these 
things. 
III. AIMS AND OBJECTIVES OF A GUIDANCE PROGRAM 
The task of helping young people to have positive 
attitudes as they face the problems of daily living or· 
exist in our society is definitely the task of guidance. 7 
An adequate guidance program, working hand in hand 
with the educational program seems to have as its general 
aim the discovery of the broad potentialities and the 
psychological limits of each child. The program should 
then direct the child's attention. toward a general training 
basic to that area which seems to present the best avenue 
for the development of his particular capacities. 
To determine just what is an adequate guidance 
program, its scopes, and how it should fit into the school 
program is a difficult fete indeed . No matter how complete 
a school's curricular and extra-curricular program might 
be, a school cannot do all it can for its pupils until it 
sees that every pupil is given the kind of teaching and 
experiences he needs . 
7 Charles M .  Smith and Mary M .  Roos, A Guide to 
Guidance (New York: Prentice-Hall, Inc . �  1941), p .  4. 
7 
The nex t  two s tatements , taken from Smith and 
8 
· Roo s" state the a ims of a gu idance program. 
1 .  To a s s ist  every pup il of the school in obtaining 
the kind of h igh school experience that will help him 
attain his  h ighest and fulle s t  d evelopment . 
2. To effect such environmental changes  as will make 
the school a more effect ive agent of  educat ion for the 
individual and social development of its  student body. 
IV. TERMS USED 
The importanc e of verbal expre ss ion s ,  charact eris t ic 
of every prof e s s ional field� l ie s  in the fact that they 
represent bas ic concept s or point s  of v iew. Taking th is 
into con s ideration, permit the writer to a ttempt to  clarify 
some of the common terms used in guidance work. The t opics 
cons idered here are sugges t ed merely to provide s everal 
points of view of the servi ces wh ich are usually· consid ered 
to be important parts of an effective guidance program. 
The word counseling appl ies  to tha t proces s  of  \..­
teaching pupils to develop a general ized pat tern of  behavior 
applicable to the process  of planning � choo sing , int er­
pret ing , and adj us t ing. 
Group guidance i s  a term appl i ed to  group act ivit ies 
in wh ich information· is discus sed by pupil s in cla s s  gro ups 
a Ibid.,  P• 313. 
8 
related to educati0nal and occupational opportunities and 
requirements, citizenship, use of leisure time, orientation 
to the school setting, and other topics of group interest. 
Incidental guidance is that term applied to a 
situation in which there is a total lack of an organized 
guidance program. These services are usually incidental 
to the schools traditional program of instructional 
activities, and are not considered basic to the task of 
providing adequate guidance services. 
The idea that cpunseling and interviewing are "\r.,., 
·�, ... __ �':oi..-c.,,. .... -... ,1: .... 1.·� .. ..r;.J f �·-·'··":. .... .. .. # ·; 1.· �·� .. ::-_s.. ... ,. ...... , •• ,�_,,.. "1.:1 =�:� ... -. .c ... .--........ ll>f_ 
synonymous terms has led to a great deal of confusion and 
as Smith9 says 1 has given rise to the fallacy that every 
teacher is a counselor, or that every teacher performs the 
counseling function." Interviewing involves the pr0cess 
of giving the pupil information, or obtaining information 
from the pupil. It also may find the interviewer giving 
directions or advice to the interviewee. .Q,a�!,�J;J�,- on \�"' 
the other hand, is a person to person relationship in which 
the counselee is assisted in making certain plans, inter-
pretations and adjustments as previously stated . Though 
. . 
interviewing is probably the most important single technique 
in the counseling process, all interviewing is not counseling. 
9 Glen E. Smith� Principles !!US, Practices of the 
Guidance Program �(New· York: The Macmillan Company, 1951) , 
p. 32. 
9 
It. is the desire of this writer that this brief 
discussion of terminology should aid the reader to better 
interpret the material in the remaining chapters. It is . 
not expected that all will agree with these viewpoints, but 
it is intended that the reader and writer are congruent in 
their conceptions. 
CHAPTER ir 
AN ADMINISTRATORS ROLE IN THE SMALL HIGH 
SCHOOL GUIDANCE PROGRAM 
I .  READINESS FOR THE PROGRAM 
A read ine s s  for the launching of  a guidance program 
must be gener§t ed by a key person who will be respons ible 
for th e ini t ial lead ership and s timulat ion. In any s chool 
where a guidance program is to be launch ed, it is  highly 
important that someone as sume the responsibility for 
facul ty, parent and pupil read ine s s .  In a small high 
school where the servi ces of  a full-time couns elor are 
no t availabl e , thi s  key person is  the principal. An 
initial approach for the principal in meeting these  re­
spon sibilities i s  through co-operative planning. A favor­
able wo rking a t ti tude and an effective pro gram of guidanc e 
is developed in a s chool only with the full knowledge and 
co-operation of the t eaching staff. 
After gaining background in guidance work and being 
sold on the need of  such a program in his  own school, a 
principal must then prepare hims elf to es tablish and carry 
out a program. When this groundwork is laid , he then 
starts to work in s ecuring the support of the superint end ent 
and board of educat ion . Usually a program which sho ws 
evidence of improving the educat ional program for high 
11. 
s'chool students will be approved by the superintendent and 
board of education. However, it is through the principal1s 
convincing evidence and interest that these two agencies 
m,1ght .be brough� to support, and contribute to, the guidance 
program. 
Next, the teachers must be approached • .  A casual and 
individual approach to them will often reveal their 
interests and enthusiasm toward a guidance program. Some 
teachers may already have training in guidance or counseling 
and can very well take the responsibility of one of the key 
positions in organizing the program� At faculty meetings 
the principal can begin to lay the foundation for the 
program by first mentioning some of the services that now 
exist. Hamrin1 tells of one incident where a pr1ncipal1s 
first move d�d much to secure the co-operation of his faculty. 
This particular principal obtained permission from the 
school board to dismiss school at 2:45 on Wednesday after­
noons thus providing school time for faculty meetings 
concer� the guidance program. Many staff members resent 
additional duties and time taken up by too many faculty 
meetings. The administrator by this move secured the 
admiration of 'his staff and in so doing gained one of the 
most important goals of the entire program, that of co-
' operation of the staff: 
1 Shirley A. Hamrin, Initiating and Administering 
Guidance Services (Bloomington, Illinois: McKnight and 
McKnight, 1953), p. 4. 
A guidance program and planned provisions for 
counseling should not be forced upon a school by an 
administrator, neither should a program which worked in 
another school be adopted in a wholesale manner. The 
principal should endeavor to work out with his own staff 
a plan that will meet the guidance and counseling needs 
12 
of students in that particular school. Everyone concerned 
should be in on the planning and developing of the-program 
and the principal, as leader of this group, should strive 
to first win acceptance as a member of this group if he is 
to be effective. 
As the leader the principal cannot predetermine 
the aims and philosophies for the entire program and 
present them as official dire·ctions. According to Wiles2 
he must strive for a position of working 11within11 the group 
rather than working 11on11 the group . He must constantly 
exert his influence to stimulate thinking on the part of 
the teachers as a group. Unless the need for guidance 
services is recognized by the members of the teaching staff 
and unless planned provisions are initiated to fit local 
needs, little can be accomplished. In gaining this recog­
nition the administrator's attitude is the most important 
2 Kimball Wiles; Supervision for Better Schools 
(New York: Prentice-Hall Inc . � 1950r:-p. 24. 
l� 
factor to be considered if the program is to be successful. 
First, the success of the program depends on the principal1s 
establishment of a framework that will insure the smooth 
operation of the program. Second, the appreciation and 
support which teachers give to a guidance program is con­
ditioned by the appreciation and support given by the 
principal. 
II. INITIATING THE GUIDANCE PROGRAM 
The relationship of the administrator to the total 
guidance program has been described effectively by a number 
of writers. Erickson and Smitb3 in identifying the role of 
various school personnel 1n the guidance program offer a 
clear statement of the principal 1 s essential duti.es. Accord­
ing to them the principal should: 
1. Arrange the schedule to allow time for guidance. 
2. Designate a head counselor or guidance program 
chairman. 
3. Organize and ·supervise the guidance program. 
4. Provide an adequate cumUlation record system, 
materials, and supplies. 
5. Encourage and assist guidance workers to secure 
professional training. 
3 Clifford E. Erickson and Glenn E. Smith� 
Or anizat o ang dministratibn .QL-Guidance Services 
New York: McGraw-Hill� 1947 � p. 53· 
· 
6. Ass ign definite gu idance respon sibilities t o  
staff members , i . e.,  testing, couns eling , supplying 
occupat ional information ,  e tc. 
14 
Erickson and Smith4 also make the following suggest­
ions for accompli shing the above dut ie s . 
1.  By provid ing t ime  on the school day for all 
guidance funct ions. 
2. By naming a well quali fied t eacher as head 
coun s elor or chairman o f  the guidance program. 
3. By giving fUll support to the co uns elor or 
chairman· in d eveloping and improving the guidance  
program. 
4. By provid ing reading materials , cumulat ive 
re co rd s , supplies need ed in the program� and appoint ing 
a responsible person to handle occupat ional informat ion. 
5. By arranging in- service training for all staff 
members . 
6. By selecting teachers best qualified to s erve 
in each funct ional-guidance area. 
In accomplishing the above duties the administrator 
must have definite  reasons. The authors5 m ent ioned above . 
offer the s e .  
1 .  To make the guidance program a part of the 
school rather than a Afifth wheeln. 
2. To provide leadership and co-·ordinat ion or 
guidance service s .  
3. To set  up obje c t ives and establ ish means of 
accomplishing them. 
15· 
. 4. To insure recording and using pupil data in 
the guidance program. 
5. To strive for an effective guidance program. 
6. To attain maximal quality in the greatest 
possible number of guidance services. 
It is only in larger schools that staffs of highly 
trained guidance-counseling personnel are commonly found. 
The smaller school, out of necessity, employs a person 
whose major responsibility may be teaching, with some 
time made available for counseling and related guidance 
activities. Since the guidance program requires the 
services of one or more appropriately trained guidance 
workers, it is a major responsibility of the principal to 
have some training in the field, and also to encourage and 
assist the staff in ob.taining training. Someone must lend 
a sense of direction to the program if it is to satisfy the 
aims established for it. 
III. IN-SERVICE TRAINING 
In many .of the smaller high schools, only a few, if 
any, of the staff have had training in guidance work. 
Therefore, if the guidance program is to be a co-operative 
effort every staff member must have an understanding of 
the possibilities of the program. The principal shoUld 
look upon himself as being responsible for helping the 
teachers ao�uire the skills, understanding, and experience 
16 
necessary to promote th eir d evelopment in guidance work. 
H ie task is to create act ivi ties  and opportunit ies fo r the 
. 
education of th e staff in guidanc e .  I n  doing th is h e  w ill 
# 
want to ob serve c ertain principl e s. 
fo]owing : 
Ham�in6 l ists the 
1. The administrat ion should parti c ipate a c t ively 
in planning the program as well as a s suming the maj or 
respon sibil ity. 
\ . 2. Start with the guidance problems the facul t y  
members think are important. 
3. Being at a po int consistent with their pre sent 
d egree.of guidance training. 
4. The program sho uld be buil t on the intere s t s  
of teachers wh en this i s  po s s ibl e. 
5. Faculty· members sho uld participate  in planning 
the program. 
6. Des irable as well a s  undes irabl e practices  now 
being carried on in school should be consid ered. 
7. In- s ervice train ing should be held during the 
regular school day as often a s  po s s ible. 
a. The program should parallel the daily d utie s  
o f  s taff whenever pos s ible. 
9. The program sho uld provide for cont inuous  
profes s ional growth of  the staff. 
10. The program should be continuous and not . 
· spa smod ic. 
6 Hamrin, .2J2.L cit. p. 6 
IV. SOME GENERAL ACTIVITIES OF THE 
IN-SERVICE PROGRAM 
17· 
There are many act ivitie s that facil itate the in­
s ervi ce program in addit ion t o  regular faculty mee tings . 
Mo st schools have a "pre- school" program at least a week 
befo re the init ial opening of the school year . The t eachers 
receive pay for this week just as if, it were a regular 
school week. Thi s provid e s  the administrator with an 
excell ent oppo rtunity to br ing in out s ide authorit ie s to  
speak to the group. Panel discussions can be  p�anned to 
stimulate faculty thinking and di scussion of  the s chool s 
guidance problems . In addition to the usual "insp1rationa1" 
addre s ses, an att empt should be mad e to includ e an expert 
who can explain new techniques and plans which might be 
used the coming year. 
Another activity of an in- servic e program is a 
guidanc e-study group.  Thi s  gro up meets to d i scuss.var ious 
probl ems and phas e s  of the guidance program and makes a 
report on their findings at the faculty meet ings. Various 
group smight al so meet to study different p.l:lases  of guidance.­
The co-ordination of these group s by the princ ipal or gu id­
ance chairman will enable each group to know wha t the other 
is do ing. Care should be exerc ised by the princ ipal to 
includ e experienced teae.l:lers al ong with the inexperie.nced . 
Much can be gained by the inexperienced t e acher in such 
s1 tua tions.  
lfa 
In order to keep abreast of current trends 1n 
guidance, a very valuable asset to the in-service training 
program would be a professional library. Working in 
co-operation with the librarian, the principal or some 
appointed member of the staff could make selections and 
determine what periodical subscriptions could be made. 
Pamphlets, books, bulletins� and research studies could be 
placed in the teachers' lounges or in faculty reading rooms 
if such are provided. 
Teachers should also be encouraged to visit other 
schools where successful guidance programs are in operation. 
These should not be visited with the intention of copying 
procedures, but to gain new ideas and observe other 
practices . Such visitations are permitted by many schools 
with no loss of pay� and usually a critique is held soon 
after the visit is made. 
Membership and participation in many of the pro­
fessional organizations is still another way of furthering 
professional growth. Local school representatives often 
solicit membership in these organizations at school imposing 
no inconvenience on the prospective member . Dues also are 
collected by these representatives, and the new member 
receives a 'bulletin or other publication periodically. 
Good guidance procedure develops only when the 
entire program is carried on in a co-operative atmosphere. 
19. 
At the end of  the training program the t eachers , princ ipal , 
and gu idance committee can eval uat e  the work that has been 
done and see where improvements can be made the following 
year. Suggestions from all staff memb er s ,  committee  members , 
and administrators for improvements should be cons idered . 
CHAPTER III 
THE ROLE OF THE TEACHER IN GUIDANCE 
In order to have a successful guidance program 
in a school, it is imperative that the teachers give their 
full co-operation and assistance . The teacher can make · 
valuable contributions to the guidance program, but it is 
not a one-way street . It would be difficult to try to tell 
who gains the most benefit from this reciprocal relation­
ship . The benefits derived make it advantageous for the 
guidance personnel and the teachers to work hard to keep 
this type of relationship functioning smoothly. Since in­
creasing stress is being laid on the classroom teacher's 
responsibility for the growth and development of the whole 
child, it is no longer possible to draw a line of demar­
cation between instruction and guidance; for the teacher, 
in order to be successful in his instruction, must gain 
greater skill in guidance. No- longer is the instructor a 
teacher of a subject or subject matter only; instead he is 
a teacher of children with their many and diverse problems, 
desires, abilities, needs, and interests. 
The relationship of the teacher to the guidance 
program is considered by Traxler1 to be twofold • .  
1 Arthur E.  Traxler, Techni5ues .91: Guidance 
{New York: Harper & Brothers, 1945 , p .  308. 
21• 
First, there is the obvious connection with guidance 
which teachers have in school systems where all instruct­
ors, or certain selected ones� are designated as guidance 
officers, each responsible for a group of perhaps twenty 
or thirty)pupils. 
Second, there is the connection with guidance which 
each teacher has in her regular classroom and extra­
curricular activities regardless of the system of 
guidance followed in the school. 
2 Chisholm sums up the role of the classroom teacher 
in guidance when he says, 
The teacher is sensitive to and understands the 
level of interest and ability of the pupils and adapts 
the work to individual needs or helps the student 
revise his choice of school activities so as to get 
those experiences in harmony with his needs. 
Giving guidance responsibilities to classroom teachers 
does not eliminate the need for specialists or guidance 
counselors, for specialized knowledge and skills have a 
very definite place in a dynamic guidance program. However, 
it is physically impossible for a single counselor to meet 
the needs of and cope adequately with the problems of three 
or four hundred students. The classroom teacher who sees 
his pupils at close range in a variety of situations, both 
formal and informal, during many hours of the week is in a 
far more strategic position to observe problems and carry 
out guidance functions than is the counselor. When the 
teacher observes emerging problems, more often than not 
2 Leslie L.· Chisholm� Guiding Youth 1!l Secondary 
Schools (New York: Americ·an Book Company, 1945), p. 3160 
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be can solve them without referral to the counselor, but 
he should know that, when more specialized knowledge and 
skill are needed, the counselor is in the picture to provide 
the help needed. 
Regardless bf the size of the school or organization 
of the guidance program� the classroom teachers will always 
be the vital cogs that make the guidance program work or 
bog down . The best trained guidance worker in the world 
could not put into operation an effective program unless 
the members of the staff are guidance minded, interested 
in the individual child, co-operative, and willing to do 
their share to make the program work. 
I. UNDERSTANDING THE INDIVIDUAL 
The first responsibility of the classroom teacher 
is to know each and every individual whom he teaches . Thie 
study should be continuous and be available not simply by 
word of mouth but in record form for the next teacher or 
group of teachers who will continue to guide the pupil. 
From former teachers, parents, and cumUlative records, the 
classroom teacher can gain the assistance needed to pick 
out essential high spots or danger signals before the first 
contact with the students . A teacher who goes into a 
classroom with little or no knowledge of his pupils, might 
very easily aggravate an old problem or develop a new one. 
23 
. By developing skill in observation of behavior, the class­
room teacher can learn much that is of value in dealing 
with the pupil. Thie information must necessarily be coll­
ected directly from tne parents or the pupil, not through 
objective procedures but by means of interviews or quest­
ionnaires. These kinds of information include such facts 
as home background, social history, educational history� 
certain aspe�ts of the health history, extracurriculur 
activities, work experiences, interests� school subjects 
preferred and those disliked, conditions for study outside 
the school, voluntary reading, and educational and vocat­
ional plans. 
II. RESPONSIBILITY IN CLASSROOM WORK 
The guidance opportunities for the teacher in his 
classroom work are many and varied. In every school the 
teacher is the primary contact between the students and the 
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staff. Many maladjustments have been detected by classroom 
teachers before they have a chance to become chronic or 
serious. Since there is g eneral agreement today that our 
schools should aim to develop well-integrated boys and girls 
who will be suocessfu.l as citizens, a teacher seeks to 
discover abilities, interests, and needs of pupils. In 
order to accomplish this� he must become akillfu.l in helping 
pupils study their own abilities, determine their goals� 
make decisions concerning the work they will undertake, and 
evaluate their progress. 
Fahey3 indicates fourteen types of activities which 
are the responsibilities of the classroom teacher. 
1. Aiding pupils to fix goals for themselves by 
clearly setting forth the objectives of instruction. 
2. Showing the opportunities that the subject 
under study offers for recreational or leisure-time 
pursuits, vocational preparation, life adjustments, 
and further education. 
3. Aiding pupils to attain self-understanding by 
analysis of their own strengths and weaknesses. 
4. Developing in students desirable habits in the 
field of mental and physical health. 
5. Developing desirable character and moral attitudes 
and habits. 
6. Allowing pupils to experience the joy of success. 
7. Aiding pupils in adjusting to school and 
community life. 
8. Developing in fellow-teachers, in pupils� and 
in other favorable attitudes toward a typical children. 
9.  Aiding pupils in the acquisition of facilitating 
skills. 
10. Adjusting content, time, and methods of course 
to needs-of individual pupils. 
11 . Setting clearly defined and flexible standards 
of work. 
12. Detecting and preventing failures in the 
incipient stages. 
3 George L .  Fahey� "What Every Teacher Can Do for 
Guidance", School Review, (Volume L ,  September, 1942) , 
pp. 516-22. 
13. Avoiding teaching procedures which inhibit 
adjustment. 
14. Making patient, tactful, sympathetic attempts 
to understand each pupil and his problems. 
This rather detailed list clearly shows th� close 
relationship between the teacher and guidance on the one 
hand and guidance and curriculum development on the other 
hand. It emphasizes the importance of a thorough knowledge 
and a continuous study of the individual and his needs� 
Erickson4 has developed a helpful self-inventory 
of the activities of the classroom teacher in the guidance 
program. The subdivisions are too numerous to include here, 
but a list of the main questions will indicate the main 
thought. 
l� Am I acquainted with each of the pupils in 
my class? 
2. Am I constantly reorganizing my subject and my 
teaching in view of what I know about my pupils? 
3. Am I using my subject to provide special 
services to each pupil? 
4. Am I attempting to prevent difficulties from 
developing? 
5. Do I use the guidance resources that are avail­
able?' 
Many maladjustments would be avoided if teachers 
spent more time in aiding pupils to see their strengths 
4 Ollfford.E. Erickson and Marlon Crosley Happ� 
Gu1danc!Z ;pract1ce,s £!.! Work (New York: McGraw-Hill Book 
Co�pany, 1�46), pp. 277�279. 
.and weaknesses and to plan a c cordingly. Usually problems 
arise when pupils fail to meet a high goal set unreali st­
ically by their parents or themselves. This does not mean 
letting down standards but rather the development of 
standards or goals appropriate for each individual. In 
this connection too the teacher and pupil must co-operate 
in setting up and understanding the objectives of the 
parti cular subje ct or unit. Teachers often become so 
immersed in biology� latin, or mathematics that they fail 
to realize that their objectives and those of the pupil are 
not the·same. The pupil who understands and accepts the 
objectives set forth for a course is a better motivated 
student� he will most likely feel a need is being met. 
Certainly he will learn better if he knows why he is learning 
and what advantages the learning will be to him. 
II I. REFERRALS . 
Not all student problems are solved by assisting 
�eachers in understanding the youth involved. A heavily 
burdened ·classroom teacher is usually not trained to cope 
with many of the problems that arise. Furthermore t here is 
often not time to make the subsequent follow-up. It is 
then the teacher's responsibility to realize his limitations 
and to make referrals to the proper persons--counselor� 
nurse., principal--aCCGPding to th� organization Of the 
school. 
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Ordinarily the school guidance personnel can handle 
many of the problems which teachers cannot. A counselor, 
or teacher-counselor as the case may be, has more time than 
the teacher has for counseling purposes. The counselor is, 
therefore, in a position to accept referrals of students 
from teachers. By accepting the students he performs a 
valuable service to the teachers, who also are contributing 
to the success of the guidance program. 
The counselor cannot help all students referred to 
him. Just as teachers have their limits, a counselor, or 
teacher-counselor, in a small high school will also have 
his limits. But the chairman of the guidance program, or 
principal, has the responsibility for finding help for all 
students referred. It can be seen, therefore� that the alert, 
well trained classroom teacher must work with the counselor 
if the guidance program is to be successful. Among the 
teacher's chief responsibilities are knowing his pupils� 
orienting them, adapting work to pupils' needs and abilities, 
detecting and solving problems, and knowing when, to make 
referrals to responsible persons. .If the classroom teacher 
is to reach his full potentialities, he must have the assist­
ance of the counselor and the principal or whoever is 
responsible for the integration and co-ordination of the 
guidance program. 
CHAPTER IV 
.TYPES OF ORGANIZATION 
Organization plans vary in scope from those adapted 
to small high schools to those for large school systems. 
The small schools usually do not employ a specialist, while 
the larger schools may provide a counseling program, health 
service, attendance and home visitors, psychological and 
testing service, mental health clinic, and a placement 
office. Large schools often have more or less of a formal 
organization, but there is considerable variation in service 
provided . In medium-sized schools there may not be an 
extensive formal guidance organization, but some appraisal 
and adjustment service is provided. In small schools the 
proportion offering guidance service is small, but increas­
ing; intelligence tests, observational records, personality 
questionaires, biographies, daily sbhedules of students' 
activities and other cumUlative information are generally 
in every day use. The youth in these small schools have 
many needs in common with their friends in the larger schools. 
The strategy and organization of services in small schools 
should conform to the conditions peculiar to the individual 
school, including the matter of enrollment. 
A small school has many assets important for 
consideration in anticipation of guidance services. Teachers 
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are acqua�nted with the students; students come in daily 
contact with their teachers; the school is usually close­
.knit in the civic as well as educational activi�ies of the 
community; the faculty is usually small and more interested 
in the welfare of the school and the community as a unit; 
and the school population is relatively stable. The 
attitude of the small school staff, in planning and develop­
ing its guidance program, should be that of trying to 
capitalize on its strengths and minimizing its weaknesses. 
Tn spite of the advantages mentioned, the staff should also 
take into consideration the limitations of the services, 
particularly money. Guidance services cannot be thrust 
upon a school but must come through a process of gradual 
growth as a part of the school program. Patience on the 
part of those people concerned with the program is a 
valuable asset. A good guidance program does not come in 
a hurry. If a staff will decide to carry through one small 
improvement each year� .much will be produced. 
I .  KINDS OF SERVICES NEEDED 
In 1950, the Co-operative Study of Secondary-School 
Standards published an Evaluative Criteria1 in which they 
l . 
The Co-operative Study of Secondary-School Standards, 
Evaluative Criteria, lfil2Q Edition (Washington 6, D. c., 
United States Office of Education, 1950) 
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·recommended the following services to be offered by a 
guidance program. 
1. Individual Inventory. 
2. Occupational and Educational information. 
3. Counseling. 
4. Placement. 
5. Follow-up. 
All these services are needed in high schools� 
regardless of size, if the guidance program is to be effect­
ive . In the small high school it is difficult to set them 
up all at one time, nor is it possible to give them the 
professional attention they might receive in a large high 
school. What, then, can be done about these services 1n 
the small high school? 
II. INDIVIDUAL INVENTORY SERVICE 
A good place to start is for the staff to examine 
its present testing and record program from �he standpoint 
of how well it serves pupil needs . A minimum recording and 
testing program can be organized which takes into account 
the basic facts needed about pupils from the first grade 
through the twelfth. Traxler2 says: 
There are at least ten areas of the history and 
development of the individual pupil within which we 
need information for guidance purposes. These ten 
areas include: 
· Arthur E. Traxler, Techniques .Q!. Guidance, (New 
York:· Harper and Brothers, 1945), pp. 20-25. 
1. Home background . 
2. Mental abil ity or academic apt i tude .  
3. School history and record of cla s s  work.  
4. Achie vement and growth in d ifferent fields 
of s tudy. 
5. Health. 
6. Out-of-school experienc e s .  
?. Educational and vo cat ional intere sts .  
8. Spec ial apt itud e s .  
9 .  P ersonal ity. 
10. Plans for the future .  
Time and money can b e  saved b y  el iminat ing the 
scatt ered t e s t ing efforts s o  common in some small school s .  
The planned twel ve grade program mentioned abo ve need not 
cost  much. 
Less  attent ion should be g iven to g e t t ing pup il 
information tran scr ibed on to printed fold ers and more 
should be given to  get ting information int o the hand s of 
the t eachers . One plan3 sugges ted is to code about a do z en 
bas ic facts ,  place the appropriate cod e s ymbols acros s a 
page for each child enrolled , and set  up this informat ion 
cla s s  by cla s s .  Thus each teacher is  given a record of 
bas ic data on all the pupil s  in each class .  A plain manila 
3 National Committee on Cumul.ative Record s , �­
book .Qf. Cumulat ive Records (Wa sh ington , O. C. , Go vernment 
Printing Off ice , Bulletin 5, 1944). 
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fold er for each pup il can then be used to  depos it t e s t  
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answer sheets , ane cdotal record s ,  and other data� rat her 
than sp end ing ted ious , wast eful hours c opying data on a 
form. 
In order to keep folders acce s s ible to teachers, but 
not to student s ,  each home-room teacher may keep the folders 
for the pupils in the room . Another· solut ion is to have a 
lo cked file cabinet in the principal1s office w ith each 
teacher having acc e s s  to  a key .  This t e s t ing and f il ing 
program may be placed in the hands of one of the t eachers 
who is int erested and has t raining in meas urements .  
Through the individual s tudy s ervic e s  out lined aboye ,  
a guid ance program can be launched that w ill be cont inued· 
and added to during the years to come.  By thes e  various 
method s a ·great deal of informat ion about each s tudent can 
be  gathered. Thi s  w ill become h i s  cumulat ive record to be 
u s ed during the years ahead .  
III. OCC UPATIONAL AND EDUCATION I NFO RMATION 
Pro bably the best place to central ize the info rmat ion 
material s  is in the school l ibrary. A few dollars inve sted 
wisely wi11 yield much. A copy of � Occupational Outloo k 
4 Hand boo k can be obtained for three dollars . At least one 
4 Bureau of Labor Statist ics , United ·states· Department 
o f  Labor;· Occupat·ional Outlook Handboo k� (Washingt ·on, 25, D . C., 
United States  Government Print ing Office). 
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copy should be in the library. Catalogs of free and inexpen-
sive materials can be searched in order to secure the 
available materials that can be obtained at a minimum cost. 
The Illinois State Chamber of Commerce5 has a great deal 
of such materials available at no cost except that of 
postage . If a service similar to that of the Occupational 
Index6 is subscribed to, it will not be difficult to keep 
up to date. 
Regular publishers of guidance material can be the 
source of some of the publications needed to fill the gap 
and meet special needs of the students. A few standard 
textbooks for occupation courses might be secured, especially 
' 
as an aid to teachers in building occupational units for 
their various courses . A most useful booklet published by 
Guidance Publications7 that can help in this connection is 
available for a small charge. 
Schools can resort to various means and devices in 
order to encourage the pupils to use the available inform­
ation. Assembly programs put on by groups of pupils 
interested in a given occupational area can be arranged. 
5 Illinois State Chamber of Commerce--20 North 
Wacker Drive� Chicago 6, Illino�s. 
6 
Occupational Index, (Peapack, New Jersey: Personnel 
Services Inc). 
7 
Suggestions to the ieacher of Occupations� 
(Guidance Publications� Niagra Square Station, Buffalo 1, N.Y •. ) . 
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· Career conferences and career days stimulate interest in 
occupational and educational materials. Movies shown by 
the home-room teacher can introduce many phases of guidance. 
Representatives of colleges, universities, and other educat­
ional institutions can be obtained for group conferences. 
Local representatives of the va.ldous occupations and pro­
fessions can be invited to meet with classes or to 
participate in assemblies. Art classes can make posters 
for displaying occupational information. Pupils can make 
tours of establishments of various types and conduct inter­
views with the workers on the job. 
For those students interested in entering college 
the guidance department may conduct a special class which 
could meet one day a week during the act1v1ty. Discussions 
to provide information about colleges and universities can 
be carried on in these classes. This part of the progr&n 
woul.d most likely be open to seniors. A college represent­
ative, such as an admissions director, might be engaged 
to spend a day at the school talking about his particular 
school and answering any questions that might arise. 
Certain occupations and professions require consid­
erable training today. A high school youth should be helped 
in purposeful plan-making in order to prepare for the 
occupation or profession of his choice. Industry is becoming 
very specialized and c.ompetition for ·good jobs is becoming 
increasingly keen. Schools of today accordingly should 
attempt to meet these demands through educational and 
occupational information. 
I V. COUNSELING 
3fi 
Counseling which makes it possible for an individual 
pupil and counselor to discuss some of the problems of 
concern to the pupil is considered the heart of the guidance 
program. 
Counseling as viewed by Froehlich� 
--------- provides a situa�ion in which the individual 
is stimulated (1) to evaluate himself and his opportun­
ities; (2) to choose a feasible source of action; (3) to 
accept responsibility for his choice; and (4) to 
initiate a course of action in line with his choice. 
Ruth Strang9 has defined counseling as: 
--------- a face to face relationship in which the 
counselor helps a person to gain insight, a new 
orientation, a more acceptable self-concept� better 
ways of thinking about life's problems and relationships, 
new techniques of living, and at its best, the art of 
helping a person to understand himself, his relation 
to others, and the world in which .he lives. 
Mathewson10 remarks that the counseling process has 
8 Clifford P .  Froehlich, Guidance Services .!Q ,Smaller 
Schools, (New York: McGraw-Hill Company, 1950), p .  201. 
9 Ruth Strang� Counseling Techniques 1n. College fill9. 
Secondary School (New York: Harper and Brothers, Inc . ,  1949) 
p .  7. 
lO Robert H.  Mathewson, Guidance .Policy and Practice 
(New York: Harper and Brothers, Inc.�  1949), p. 194. 
. four d e fini t e  chara c t er ist ic s .  They are : 
1 .  P ers onal commun icat ion betw e en s t Ud ent and 
c o un s elor in a controll ed s it ua t ion . 
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2 .  Und e r s t and ing o f  th e ind ivid ual in t erms of the 
s urro und ings , the probl em- s ituat ion , and po s s ibl e resul t s .  
3. S i zing up and correlat ing impor tant p er s onal 
and non-pers onal fac t o rs in the probl em- s i t uat ion. 
4. H elp ing the ind i vidual to solve h is own problems 
by giving him informat i on ,  int erpre tat i on of da t a ,  and 
provid ing th e s t im ulus and opportun i t y  for sel f-appra i sal. 
Hamrin11 con s id ers coun s el ing a p ro c e s s  in wh i ch 
there i s : 
A p erson-t o-person relat ionship in whi ch qual if i ed 
pro f e s s ional a id i s  g iv en the ind ividual in arriving 
at int ell igent d ec i s i ons and in making sat isfa c t o ry 
progre s s  relat ive to probl em s o f  cho i c e  and ad j us t­
ment . It involve s car e ful e valuat ing and analy z ing 
a uth ent ic fa c t s  concerning th e ind iv idual and envirpn­
mental fa ct or s .  I t  sho uld a id th e ind ividual in 
d e t ermining h i s  own j ud g ement s .  
Such d efin i t i ons s e rv e t o  ill u s tra t e  that couns el ing 
i s  a face-to-face rela tio nsh ip involv ing onl y  two p eopl e � 
one o f  whom has a problem for wh ich bo th are int ere s t ed in 
f ind ing a solut ion . Th e  s t ud en t should a s sum e .  the 
re spo n s ibility for making h i s  own plans and d e c i s io n s .  
I n  the counsel ing pro c e s s  the s t ud ent grow s i n  his abil ity 
t o  und erstand and aQcept h im s e l f  • .  He .gro� s in abil ity to 
. . 
make w i s e  d ec i s ions and plan s , and to c arry o ut th e s e  plan s .  
1 1  Sh irl ey A. Hamr in , In it iat ing and Admin i s t er ing 
Guidanc,e S erv ic e s .  (Blooming ton� Ill ino i s : ·  McKn igh t and 
McKn i gh t , : 195 3) , p .  126. . . 
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There are � today , three generally . accepted t ypes  of 
coun s el ing pro c edures :  The d irective , non-direct ive , and 
ecle c t i c .  The d irective method , or counselor-cent ered , 
ma intains that the counselee i s  not able to  diagno s e  h i s  
own prob�em.  Thus the need o f  a skilled counselor . The 
couns elor colle c t s  as many pertinent fac t s  as pos sible  
from cumulat ive record s  and t e s t s  and then put s  the s e  
fact s toge ther to  organize a ca s e  hi story.  The coun selor 
then uses  hi s skill and training in an att empt to solve 
th e propl em. The next  step is to connsel w ith the cl ient  
to  give h im  insight to his probl em and to  formulate a 
workable solut ion .  After the problem has been apparently 
solved , the d ire c t ive couns elor conduct s a follow-up s t ud¥ 
to s ee if more coun seling i s  necessary or i f  the answer 
to the probl em has been obtained. 
The non-directive method i s ,  to a c ertain d egree , .  
oppo s i t e  of the d irective method . In thi s  method the 
co unselee assumes  responsib il ity for making his own plans 
and d e c i s ions .  Some claim thi s  type of co unseling i s _ 
cons id ered to be  mo st  appropriat e to the counselor who s e  
training i s  limited because no diagno s t ic methods are 
required of him . Thi s  approach t ends to  create a capacity 
in the individual to solve his  own problems if he is given 
the proper insight to do so . The coun s elor neither advi s e s  
nor pas s e s  j udg�meqt . ije merely accep ts the counselee and 
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' by so  do ing attempts to  obt ain a full rele as e  of emot ions 
and ideas from the client ., 
The ecle c t ic co unselor employs in various degre e s  
elements of the two afore-mentioned method s .  The 
co unselor recognizes  the fact that the client is not ready 
to acc ept the re spons ibility o f  self-d irec t ion. H e  help s  
the client realiz e  his problem and a probabl�- approach 
to the solut ion. The co unselor listens to the client ' s  
tho ughts  about what he can do and wants to do with h is 
life . He  help s  him in the pro c e s s  of  appraisal by que st­
ions and comment s  that emphas i z e  or call h is attent ion to 
important aspects  of  his problem and by appropriat e t e s t s  
and inventorie s .  The counselor at all t imes  makes cre ative 
sugg e s t ions or crit ic isms as the client shows read ines s and 
need for them. 
Today,  many smaller schoo ls do not have organized 
co unseling programs . Due to the greater number of personal 
contact s  between t e achers and pup ils, inc ident s and problems 
are dealt with informally by teacher-s tudent chat s ,  or by 
talks with the principal. A s tud ent may come to a teacher 
for advice or to discuss a problem during the lunch ho ur, 
in the study hall, or on the street corner downtown . But 
to  as sume that ad equate counse ling is provid ed j us t  because 
the school is  small can be dangerous . Mo s t  small s chools 
Q 
need at least one s taff member� in add it ion to the principal, 
wh o can have a few ho urs a week fre e to talk w ith ind i v i d ual 
st ud ent s .  
In many small s chool s t o da y ,  wh ere tra ined spec ial­
i s t s  are not ava ilabl e ,  a t each e r-coun s el or, type of pro gram 
i s  b e ing organi zed . Th is pro gram as th e t erm appl i e s  u s e s  a 
s t aff memb er in a comb inat ion o f  teach ing and co un s e l ing . 
Hamrin1 2  s ugg e s t s  a counsel ing program d e s igned for a small 
h igh s chool in Wh i ch the t ea cher- couns elor method i s  emplD�ed . 
Und er th is plan the follow ing s t ep s  are taken by the ad.min-
i s trat o r :  
1 .  Th e  s el e c t ion o f  t eacher-couns elors . 
It is o f  prime importanc e that prop er p e r s ons 
be s e l e c ted for t eacher coun s el or s .  Onl y tho s e  
teach er s  who show an int ere s t  in counsel ing 
should be cho s e n .  It i s  al s o  advi sabl e for the 
t ea cher- coun s elor to have had some formal 
tra i n ing in . guidance and coun s e l ing . If th ey do 
no t have th is , i t  i s  th eir d ut y  to ga in a more 
thoro ugh knowl edge of guidan c e  and coun s e l ing 
thro ugh independ ent s tud y and s ummer s chool 
cour s e s .  
I f  po s s ible , teacher-couns elors sho uld not 
be mad e r e spons ibl e  for d i s c ipl inary func t ions . 
D i s c ipl ine measures and c o un s el in g cannot be 
eas il y  handl ed b y  th e same p e rson . 
2. Pro v id ing t ime for coun s el ing w ork. 
Every s tud ent sh ould have the b enefit of -
coun s el ing serv i ce s .  In o rd er to a s sure th i s �  
i t  i s  n e c e s sary t o  s chedule coun s e l ing int er­
views . Each s t ud ent sho uld be allowed at l ea s t  
an h o ur o f  c o un s el ing t im e  each seme s t e r ,  w i th 
perhap s only one-half o f  the t ime be ing u s ed 
in the regul arly s chedul ed intervi ew. 
12 Ib id . , pp . 130-133. 
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The teacher coun selor has theentire c umu­
lat ive record available upon wh ich to bas e h is 
interviews . However, if thi s  i s  insuff ic ient 
he may arrange for further t e s t ing . I t  is the 
teacher-counselor ' s  respons ib ility to keep the 
cumulat ive record up- to-dat e .  
3 .  Providing a suitable place for coun seling. 
I f  it i s  at all po s s ible ,  a room sho uld b e  
set  as ide for counsel ing s ervic e s .  A private� 
comfortabl e ,  attract ive room , w ith an informal 
atmo sphere serves th is  purpo s e  the be s t . 
4 .  Encourag ing add it ional train ing for c apable 
personnel. 
· 
All teacher-counselors should be encouraged 
and if po s s ible helped to gain addit ional 
training through summer _school or extens ion 
course s .  
5. Provid ing for and help ing plan an in- service 
program. 
All teachers· in a school system should be  
informed about the varlous gu idance s erv ic e s .  
The in-s ervice program w il l  b e  m o s t  effective 
if the teachers feel the need for it , so th i s  
should b e  the bas i s  for start ing an in- s ervice 
pro gr a�. 
6 .  Apprec iat ing the funct iqn of the clas sroom 
teacher. 
The clas sroom t eacher can h elp eas e  the 
couns eling lo ad by handl ing mo s t 'of the 
educat ional and many oth er problems growi ng o ut 
of the classroom s ituat ion. She shoUld never 
discourage a s tud ent who wishes  to visit the 
teacher-counselor but she can handle many s imple 
probl em s .  If  she recognizes  a s it uat ion that 
she i s  not qualified t o  handle � she sho uld 
refer the stud ent to  the t e acher- co un selor. 
7 .  Provid ing for out-of- school service� . 
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Some s tudent problems w ill be too d ifficul t  
for the teacher- couns elor t o  handle .  For s uch 
cas e s ,  out-of- school s ervice s  on a spec ial i s t  
level should b e  provided . Th ese  would cons ist  
of  such ·th ings a s ; p s ychiatric services,  child 
guidance cl inic s ,  spec ialized health and soc ial 
services,  and at  tim e s  some spe c ialized vocat ional 
guidance services.  
The pro c edures and t echn iques used in counseling 
wo uld necessarily be as d ifferent as the ind ivid ual s  and 
the ir problems . A few reminders wh ich would be similar for 
all cas e s  are suggested by Hamrin13• 
1. Be  int ere s t ed !  Look at  the counselee 1 s  problems , 
with him ,  from h is point o f  view. 
2. Th ink o f  the st udent as  a whole person,  and as 
an important part of society.  
3.  There is no one fixed answer to any human 
problem. 
4.  Get the fac ts,  lo ok at the records, and s earch 
for the mot ive beh ind the act.  
5.  We cannot know all the answers, but we can know 
eno ugh to refer the counsel e e s  to people who do . 
6. We can make sugg e s t ions, but only the student 
can make the decisions that will las t .  
With the s e  few reminders,  some good common s ens e ,  
and a well-planned program, a small high s chool sho uld be 
abl e to offer some valuabl e coun s el ing to tho se  pup ils in 
need of it . 
13 
Ib id . p .  145 
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V. PLACEMEN T SERVICES 
The placement s ervice includes al l tho se services  
wh ich are d e s igned to as s i st  the student in making a sat is­
fac tory adj ustment to the next s ituation; whether it be to  
the curriculum in school, the extra-curriculum, a college , 
trad e  school, or to  an occupation. Fro ehlich14 d e s cribes 
the placement s ervice as : :  
The service to provide  the student w ith the connect ing 
link betwe en the si tuat ion in wh ich he now finds h im­
self and the new s ituat ion into wh ich he  is  go ing-­
whether that s ituat ion be w ith in the s chool o f  wh ich 
he is now a part , an inst itution of h igher learning �  
o r  some other training s ituat ion , o r  a place in the 
working world . 
It  is through the plac ement service that the school 
ful fill s  it s obl igat ion to complete what it has started--to 
offer it s 11product 11 to society.  After spending cons id erable 
t ime and effort in as sisting the student to analyz e  and 
und erstand himsel f � to make adj ustment s to s ituat ion s,  and 
to make wise d ec isions and plan s,  the school cannot con-
sider its  task comple te unt il it has als o  mad e prov i s ions 
to aid that stud ent in carrying out his plans.  
There are many school administrators who look upon 
14 
Clifford P .  Fro ehlich , Guidance Services in 
Smaller Schools (New York : · McGraw-H ill Book C o . , 1950) p .  226 .  
plac em ent s e rvi c e s  a s  j us t  another frill. Fort una t e l y ,  
mo s t  admin i strat ors do n o t  agr e e  with th i s  group and 
a t t emp t t o  give the stud e nt a s  much a id a s  can be g iven. 
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George Hutcherson15 and a s s o c ia t e s  have l i s t ed th e 
purp o s e  o f  th e plac emen t s e rvi ce a s  follow s : 
1 .  To coun s el s tud e nt s  l eaving s chool. 
a .  Enco uraging needy st ud ent s to cont inue . 
their s chooling by after- s chool , va ca t i on ,  
and part time wo rk. 
b. Arrang ing confe renc e s  w i th s t ud ent s and 
parent s of s t ud ent s who are dropp ing out 
becaus e o f  adj ustable d i f f i cult i e s .  
2 .  To make j ob-g e tt ing a part o f  every s tudent ' s  
tra ining p rogram. 
3 .  To bring th e s chool and th e employer and yo uth 
int o clo s e  co-op era t ion . 
a .  Reduc ing wa s t e  on the part o f  emplo yers 
and yo uth by prop erly ma tch ing yo uth and 
j ob s .  
b. Creat ing go od w ill t oward the s chool on 
th e . part o f  the emplo yer , yo uth , and 
parent s .  
4. To s erve a s  a cl earing hou s e  for j ob probl ems 
o f  bo ys and g i rls .  
There i s  no one b e s t  plan for placement s ervi c e s .  
Each s chool must d evelop i t s own plan . Th e important 
th ing is tha t all s tud ent s ,  paren t s , s cho ol . s taff members � 
emplo yers , and others in th e community look' upon tn i s  as 
15 Georg e  Hutcherson and others , Prac t i cal Handboo k  
Tor C o unselors ( Ch i cago : S c i e nce Re s earch A s s o c i�t e s , 1946) 
p .  91. 
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a c o-op e rat ive e ffo rt to e nabl e each s t ud e nt t o  u s e  h i s  
int ere s t s .,, ab il i t i e s , apt itud e s , and o ther p o t ent i al i t i e s  
t o  the great e s t  advantage both t o  hims elf and t o  s o c i e t y .  
VI . FOLLOW-uP SERVICES 
Young p e ople who l eave s chool e i th er by grad ua t ion 
o r  by dropp ing out are th e ch i e f  conc ern o f  the follow-up 
s e rvi c e s .  Th e s e  follow- up s ervi c e s  includ e tho s e a c t i v i t i e s  
wh ich mea s ure th e e ff e c t i vene s s  o f  the to tal s chool pro gram , 
includ ing guidanc e ,,  in i t s  effo r t s  to m e e t  the need s o f  
ind iv id ual s and fu1 r +11 the purp o s e s  o f  ed ucat ion. 
Traxl e r1 6 s tates the s e  s chool l eave r s  are foll owed 
up for one or more of the thr e e  follow ing reasons : 
1 .  Th ere i s  th e nat ural d e s ire t o  help the ind ivid ual 
with p robl ems of vo ca t io nal , ed ucat ional , and so c ial 
ad j us tment aft er he go e s  from the s ch o ol and wh il e h e  
i s  g e t ting h im s elf e s tabl i sh ed el s ewh ere . 
2. To gather d�ta for u s e  in eval uat ing th e 
instruct ional and guidance p rogram s of the lo cal 
s chool. · 
3. To gath e r  info rma t io n  o f  ge neral intere s t  
conc erning tho s e  who have l eft s choo l .  
In s chool s having co uns elors th e re sponsib il ity 
for d irec t ing follow-up s tud i e s  i s  usually th e ir s .  Ad­
m in i stra tors , thro ugh ind ivid ual s t udy or s ummer s chool � 
have cond uct ed s uch s ervice s  in many s choo l s .· . In o th er 
16 . c 1 Traxl er , � � pp .  318-3 9 .  
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s cho o l s  vo ca t ional ins truc tors o r  d i ver s i f ied oc cup a t ion 
d irectors have followed up the ir s t ud ent s t o  d e termine th e 
e f f e c t ivene s s  o f  the ir pro gram s .  
The follow-up s t udy i s  a cont inuo us pro ce s s .  It  
cannot b e  und ert aken sporad ically. N e i th e r  can i t  be 
und er taken by one ind ivid ual . I t  i s  a co-op era t ive pro-
c e s s  in wh ich s t ud en t s , parent s ,  t eachers , and adm i n i s trators 
have an important par t .  
CHAPTER V 
RECOMMENDATIONS AND CONCLUSIONS 
In the pre c ed ing chapters the s erv ices de$cribed are 
more or less  theo retical in nature, or what " ought"  to be 
provided by smaller school s .  In th is chapter the descript­
ions are an att empt to prov ide an overview of the s erv i ces  
that small high s chools have provid ed .  Altho ugh t erminology 
and pr inciple s  stated are varied� the s ervices are es sentially 
the same ,  and the ir contribut ion to the to tal guidance 
program is apparent . 
The following descr ip t ion of a small high school 
program is taken from Fro ehl ich1 and was g iven to h im by 
G .  A. McElroy1 Pr incipal , Palat ine Township High � Palat ine , 
Illino is . 
In February, 1946 , the principal of the Palat ine 
Township H igh School appo int ed a commi ttee  of · three 
teachers to make a s t udy of the guidance proc edures 
in the high s chool and to make recommendat ions for 
change s .  As a result of thi s  study the program was 
changed from a decentral ized to a c ent ralized one .  
The guidance program i s  organized for the purpo s e  
of  assis ting students , as s is t ing teach er s ,  and co­
operating with the community. It is planned to 
cover four ma in areas :: orientation and program 
planning ; social d evelopment ; occupat ional and 
vocational informat ion , job placement , and follow­
up ; and college entrance .  
l . Cl ifford P .  Fro ehlich , Gu idance Services .!n. 
Small er Schools (New York : McGraw-H ill Book Company, 1950 ) 
pp . 22- 25 .  
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The guidance s taff incl ud es the principal , who , 
because of the nature of  hi s po s it ion , heads the program. 
Many of the responsibil ities  are delegated to members 
of the guidance commit tee , which is composed of five 
teachers , one of whom serve s as cha irman ,  and fo ur who 
are class counselors . Each class  coun s elor is rel leved 
of one cla s s  daily and is a s signed guidance re spons ib­
ility for approxima tely seventy-five s tuden t s .  Tne 
duties of the members of the commit t e e  are listed below .  
Chairman 
1. Plans and coord inat es  the guidance act ivit ies 
of the s chool . 
2.  Confers with the principal on matters of poli cy. 
3. Supervises  the administration� int erpre tation, 
and reco rd ing of  test s .  
4 .  Selects  library books ,  pamphle t s ,  and magazines 
for bo th teachers and stud ents ,  and compiles 
book l is t s .  
5 .  Helps plan and make provis ion for all class 
guidanc e  programs .  
6. Supervises  the s t ud ent reco rd s. 
7. Supervis e s  the rout ine clerical work through the 
offic e practice class . 
S enior Counselor 
1. Supervises  college admis s ions and makes plans 
for college day. 
2.  Has charge of  follow-up. 
3.  Plans senior career day. 
4 .  Schedules a t  l east  two int erviews for each senior.  
Junior Couns elor 
l .  Has charge of occupat ional and vocational guidance .  
2 .  Selects  materials for occupat ional flle. 
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3. Checks graduation and college entrance require­
ments for all members of th e j unior clas s .  
4. Has charge of plac�m ent . 
5 .  Schedules a t  lea st two interview s for each 
j unior and addi t ional ones for thos e  who need 
or request them. 
Sophomore Couns elor 
1 .  Supervis es  the so cial development program . 
2 .  Schedule s  a t  lea s t  two int erviews for each 
sophomo re. 
3 .  Holds conference s  w ith teachers of fail ing 
s tudent s .  
Fre shman Counselor 
1 .  Directs  the planning of the four-year program 
for each member of the fre shman cla s s .  
2. Sch.ed ul e s  at least two interviews for each 
fre shman. 
All the s e  specific dut ie s  combine t o  make a guid-.  
ance program. The nature of the service s  provid ed can 
be se�n from the following paragraphs . 
Orientation of incoming fre shmen i s  begun while 
they  are st ill in the eighth grad e .  T e s t s  are ad­
minist ered and a spring regis trat ion is held for all 
e ighth-grad e student s  in the district . On the bas is 
of  the information furni shed by the test  s core s , rec­
ommendat ions of former t eachers , and suggestions by 
parent s ,  each student ' s  program , for the first year 
in high school is planned. 
Upon entering high s chool in September , eacn student 
i s  giyen a bulle tin containing all s chool regulat ions � · 
informat ion regard ing stud ent activit i e s , l ibrary 
regulations � requirement s for s chool let ter s ,  scholast ic 
requi rement s for members of athletic t eams , and a 
summary of  each co urse offered . 
G�oup guidance in th e form of a soc ial · scie�ce 
course for all fre shmen has as its obj ect ive the tra in­
ing of better c it i zens of  the s chool , community, and 
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country. Cons iderable t ime i s  devot ed to  helping the 
student s become orient ed to h igh school life� to 
. occupat ional informat ion, and to program planning. 
Social development is  stre s sed in the sophomore 
year . Under the supervision of ·  the sophomore coun s elor , 
a pro gram includ ing the three phases  o f  gracious living 
--manners in the home, manners in the school , and 
manners in publi c  places--and good sport smanship is 
d eveloped through the use  o f  f ilms � appropriate soc ial 
act ivities,  guest speakers , oral d iscus s ions, themes 
in English, and the teaching of social dancing in the 
phys ical educat ion clas s e s .  
Occupat ional information i s  s tres sed in the fresh­
man social science cla s s  when ma j or occupat ional areas 
are s tud ied .  Emphasis  is placed upon the training and 
ab ilities  nece s sary in the s e  field s .  Long-term 
vocat ional trends and availab ility of  j obs are also 
cons idered·. An at tempt is made to help students 
appra ise the ir own abilities  and cons id er what further 
training i s  nece ssary after high school . · In the j unio r  
year additional emphas i s  is  placed upon ability, train­
ing, and opportunities,  through gue st speakers, films � 
tours, follow-up d is cu s s ions,  and ind ividual inter­
views . All clas sroom t eachers are · enco uraged to 
d evelop vocational unit s  in the ir class e s .  
During the j unior year, college preparatory s t ud­
ent s  are enco uraged by the coun selor to review college 
catalogue s,  visit coll ege� and talk to college repre­
senta t ive s and college grad uates.  
Another des cript ion of a guidance program is one 
of the t eacher-counselor type that is  in operat ion at 
Un iversity High School, Oakland, California .  Th is plan 
is taken from Strang2 and is presented as follow s :  
1 .  The part-t ime counselors are carefully cho sen 
from among the t eachers who have d emon strat ed th�ir 
constructive relationship with students .  
2 Ruth Strang, Role  of the · Teach er . ln. Personnel 
� { New York : Bureau of Publica t ions,  Teachers College � 
Columb ia Univers ity, 1946), pp . 42-43. 
2 .  · These  counselors are freed for at least two 
periods a day. 
3. They are provided w ith f iles  for s tudent s ' 
cumulat ive records , w ith a private room for int er­
viewing , with re sults  of standardized t e sts  and 
health exam inations . 
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4.  To each of thes e  counselors i s  as s igned a group 
of student s , not more than one hundred in number. 
5. The couns elor visit s  the lower schools from 
which his  counselees  come ; makes his init ial contact 
with them there , and obtains relevant information 
abo ut them from the reco rd s  and from the t eachers 
who know them bes t .  
6 .  The counselor ' s contac t with the s e  stud ent s 
cont inues throughout the high s chool or college years 
unl e s s , for personal or vocational rea sons , it s eems 
de sirable to  tran sfer them to anoth er counselor.  
7 . If  po s s ible ,  the part-t ime counselor ' s s chedul e  
i s . planned so  that he has his  counsel e e s  i n  a t  least · 
one of his subj ect clas s e s .  
. . 
· 8. There i s  a close  recipro cal relationshi� be­
tween the part-t ime counselor and the stud ent s other 
teachers ; they exchange information and s ugg e s t ions 
that may be used for the s t ud ent s ' good . 
9 .  The part-t ime counselor is acquainted with . 
re sources in the school and the community that he can 
call on for cas es  too c omplex or t ime-consuming for 
h im to handle . Among - these  resource s  are deans of  
g irls and deans of boys , vocat ional counselors , 
p s ychologist s ,  and vi sit ing teachers in the s chool 
or school system ;  guidance special i s t s  serving the 
county or stat e ;  and child-guidance and health 
c enters , welfare agencie s ,  and youth- serving agenc ies 
in the community.  
10. During his s erv ice as counselor . the t eacher 
has the benef it of weekly or bimonthly mee tings with 
more expert personnel workers during which imme d iate 
problems o f  counsel ing are d iscus s ed and his knowledge 
of human behavior and counseling procedures is 
broadened and d eepened . 
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_11 .  After serving a s  couns elor for one or more 
group s  of  student s ,  the part- t ime counselor goe s  back 
to a full-time teaching schedul e ,  if this  step is  
desirable ,  with a deep ened understand ing of the 
opportunities  for guidance in his regular clas s e s ,  
and an inc reased appreciation o f  the importance o f  
the teacher ' s  co-opera t ion with special guidance  
workers.  · 
3 Hamrin also tells of a princ ipal who se init ial 
effort s  at develop ing a gu idance  program were as follows : 
The task of  initiat ing the organization of  the 
guidance program l ies  in the hands of the school 
administrat ion. It is here that th e growth of the 
pro gram must s tart ; Firs t ,  there must be a period 
of enl ightenment . This appl ies to t ea chers , s tudent s �  
parents ,  and community.  Often the teachers must be 
made to understand the values and benefits to · be 
derived from the program befo re they can acc ept it 
and take an act ive part in it . 
This t eacher enl ightenment might be promoted by the 
case-study of an ind ividual , the cons iderat ion of 
general problems of the school system ,  an inves t igat ion 
of particular problems of s t udents � a series o f  
lecture s followed by discu s s ions with experts in the 
field , and by the explanat ion of how another school 
system wh ich had l ike probl ems had devised an 
effective guidance pro gram . Naturally as  the t eachers 
become int erested there will be a gradual spread of 
thi s · concern to students and to  members of the 
community. 
In organ izing the program we must answer the s e  
que s t ions . What should be done? What can b e  done? 
We can find out what should be done by observing the 
s chool probl ems . Then we sho uld tackle thos e  which 
require immed ia te attent ion first. In do ing th i s  we 
must s e t  up obj ectives (both general and specific ) 
·wh ich are attainabl e. An effect ive program is one 
which does  not carry too much of an it itial load , i . e . , 
do e s · not und ertake all of  the probl ems at the beginn ing 
but start s grad ually and event ually fits ·  together all 
3 . 
. 
-
Sh irley A. Hamr in; Ini t iating .5!!JS. Administering 
Guidance Servic e s  ( Bloomington � Illino i s , McKnight and 
McKnight � 1953) , pp . 40-41 . 
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4he guidance materials, t echnique s and service s  into  a 
unified ,  int egrated program .  
Nex t , w e  should work with one s e c t ion of  the spe c ific 
problem and with one part of the s tudent body. An 
appropriate problem to  st art with might b e  that of 
collecting occupat ional informat ion . The beet  group 
to start w ith is probably the j un ior c las s .  Th is  
w ill allow your beginning work to  take root in next 
year ' s senior clas s .  The sect ion of the specific 
problem which we migh t  con s ider is  that o f  comp iling 
informat ion abo ut the industries and o ccupat ions o f  
the local commun ity. Thie might b e  done as part of  a 
c las s survey. The information could be  used as the 
s t arting point in a study of o ccupational opportun­
it i e s  in general and the pro j ec t  could b e  carried on 
in succeed ing years . 
In cont inuing the survey we are act ually enlist ing 
p up il, parent, and comm unit y  int ere st . As we bro ad en 
o ur s tudy to one of o ccupat ional informat ion in 
general, we might go furth er to invest igat e ed ucat ional 
opportunit i es,  both local and 'nat ional.  In  gathering 
mat erial we are making contac t w ith the home and w ith 
local organizat ions .  
But now w e  mus t  cont inue the growth o f  the program.  
The que s t ions o f  placement , a follow�up s t udy;  int er­
view ing , counseling , d ifferent cours es  and new · clubs ,  
and ma'ny other guidanc e services must b e  met and 
answered . I t  can be s een that as we answer thes e  
que stions the program w ill ·spread toward the upper and 
lower years ( senior, and freshman). The s e  early 
guidance s ervices might inc lude arrang ing a pre­
adm ission pro gram , a course  in vocat ions , a hobby club, 
and interview s  with parents and s tuden t s .  S uch serv­
ice s  will b e  d e s igned to  meet  the n eeds o f  the child 
to  prepare him for sub sequent servic e s , and to pre­
vent some of the future problem s .  The greater the 
extens ion of the program, the greater the prevent ion 
of malad j u stment . 
The schools mentioned above used a variety o f  method s 
t o  make guidance  services available to their students .  
There were variat ions in the kinds o f  s erv ices provided � 
but there were common aims and obj ect ives  in each d es cription. 
CONCLUSIONS 
In develop ing guidance · services the small high 
school has many a s s e t s •  I t  has it s pup ils . They c an do 
much to help in develop ing and evaluat ing guidance servic e s .  
A small school i s  often ·  locat ed in a community wh ich i s  
fa irly compact and quite homogeneous . The people are 
int ere sted in their children, and are usually anxious to 
provide the best they can for tpem. The s chool is generally 
s taffed by young and inexperienced teachers who are closer  
tq_, youth, still will ing to  learn � open to  ideas,  and re spon­
s ive to leadersh ip . The small school can enlist  the a s s i st­
anc e of the nearby teacher tra ining ins t itut ion or un ivers ity . 
Pro f e s s ors in the s e  schools are usually anxious and w ill ing 
to help . The s tate department of  educat ion is  a valuable 
so urce of informat ion and a id,  expec ially it s guidance 
s ervi ces  sect ion.  
I n  making use  of  all th e re sourc e s  available �  the 
small schoo], can do many·� things which will eventually lead 
to an e ffective program of guidance. In s lllnmary th is wr iter 
wi shes  to po int out these  s ign ifi cant factors in organ izing 
a guidance program in a small school • .  
1 . Depend heavily upon the teacher-princ ipal guid­
ance committee to formulate  policies,  plan act iv it i e s ,  and 
delegate re sponsibilit i e s .  
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2. Ass ign one teacher to d irect each of the four 
maj o r  services-- ind ivid ual inventory , c oun seling, occupat­
ional- educat ional info rmatio n ,  and plac ement-follow-up 
s ervices.  
3. Make fullest po s s ible use of gro up activ i t ies-­
home room , oc cupat ions course , career conferences , a s s embl ies ,  
fi eld tr ip s ,  etc.  
4 .  Co-operate with nearby schools in provid ing 
counsel ing s ervi c e ,  cond uct ing career days � sett in g  up in­
eervice  train ing , and the l ike. 
5 .  Empha s ize commun ity co-operatio n ,  e spec ially from 
the s chool board . 
6 .  Get all the help it can from state d epartment of 
education, univers ity, pro f e s sional associat ion s ,  and other 
group s .  
The wri ter is  convinced that th e small h igh s chool 
can have an effect ive , growing guidance program. Far from 
be ing at a hopel e s s  d isadvantage ,  its  weaknesses  can be 
offset by keen faculty and student interes t  and by intell­
ig ent and co-operat ive plann ing. 
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